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Abstract: This article examines how Pac B6 is
recontextualized from a historical site into a school-
based memory space in Cao Bang Province’s Local
Education Materials for Grades 10, 11, and 12. The
dataset comprises expository passages, historical
sources, poems, biographical accounts, images,
captions, and learning tasks that directly refer to Pac
B6 or to the places, figures, and events associated
with this complex. The study employs qualitative
content analysis, intertextual and interdiscursive
reading, and an analysis of the relationships among
verbal texts, images, and learning-task directives.
The coding framework encompasses four
dimensions: material-spatial, narrative—symbolic,
modes of representation, and student subject
positions. The findings indicate that Pac B¢ is
organized as a network of memory comprising
landscapes, historical remains, figures, and
commemorative practices. It is also recontextualized
vertically across the curriculum: the Grade 10
material emphasizes heritage resources; the Grade
11 material foregrounds the image of heroic youth
through Kim Dong; and the Grade 12 material
connects revolutionary history, literature,
communication, and roots-oriented tourism. The
system of learning tasks projects students into the
positions of holders of local knowledge, inheritors
of affective attachments, narrators and mediators of
memory, and citizens participating in the
conservation and promotion of heritage. However,
the materials continue to privilege heroic and
political memory, whereas the direct voices of local
residents and memories of everyday life remain less
visible. The study identifies only the structures of
meaning and subject positions proposed by the texts
and does not infer the actual reception or
educational effects experienced by teachers and
students.

Keywords: Pac B6; site of memory;
recontextualization; student subject positions;
heritage education; local education.

. Introduction

Under Vietnam’s 2018 General Education
Curriculum, local education is a compulsory
component at the upper-secondary level. It is
intended to  incorporate  fundamental  or
contemporary local issues concerning culture,
history, geography, economy, society, the
environment, and career guidance into the
educational process [1]. Although several elements
of the curriculum were amended and supplemented
in 2025, the role of local education within the
overall curriculum structure has been maintained
[2]. Local education materials, therefore, do more

than transmit information about students’ home
regions. Through the selection of places, figures,
events, images, and learning tasks, these materials
also establish what should be remembered, how it
should be remembered, and the Kkinds of
relationships learners are invited to develop with
their community’s past.

Historical sites occupy a distinctive
position in this process. A physical location may
become an anchor of memory when it is named,
documented, preserved, commemorated, interpreted,
and incorporated into educational activities.
According to Pierre Nora, a site of memory is not
simply a place that possesses a past; rather, it is a
place where memory is materialized and organized
through material, symbolic, and functional means in
a context in which living memory requires the
support of history and institutions [3]. Jan Assmann
further emphasizes that cultural memory is sustained
through texts, images, rituals, architecture, and
institutions capable of carrying events beyond the
generational boundaries of those who directly
witnessed them [4], [5]. Within the school
environment, educational = materials, images,
questions, and experiential activities serve as
important media for such transmission.

Pac B6 provides an appropriate case for
investigation because it belongs simultaneously to
Vietnam’s national revolutionary history and to the
sociocultural space of Cao Biang Province. The Pac
B6 complex comprises a border marker, Coc B6
Cave, Lenin Stream, Karl Marx Mountain, the stone
table, Khu6i N3m Hut, locations associated with the
Viét Minh Front, Na Ma, Noc En Cave, and the Kim
Pdng Historical Site. In the upper-secondary local
education materials, these places are connected with
Nguyén Ai Qudc’s return to Vietnam, the Eighth
Plenum of the Central Committee, the activities of
the Viét Minh Front, the newspaper Viét Nam doc
Idp (Independent Vietnam), the figure of Kim Pdng,
the poem Tirc canh Pdac Bé (A View of Pac Bo),
visits to historical sites, and tourism development
[12]-[15]. P&c BO6 therefore does not appear as an
isolated unit of content but at the intersection of
history, literature, economic geography, citizenship
education, and heritage-based experience.

Studies of Pac Bd have generally focused
on its historical and political significance, Nguyén
Ai Qudc’s role, the conservation of the historical
site, or tourism development. Based on our
preliminary review, we have not identified any
specialized study that comparatively examines how
Pac BO is constructed across all three upper-
secondary local education materials used in Cao
Bing Province. The noteworthy research gap is not
that Pac B¢ itself has remained unstudied, but that
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the mechanisms through which a site of memory is
selected, rewritten, and distributed across different
grade levels, fields of knowledge, and modes of
representation have yet to be clarified. A
longitudinal analysis of these materials makes it
possible to determine whether recurring content
constitutes mere repetition or a process of
recontextualization involving different levels of
complexity and different learner positions.

Accordingly, this article addresses three

research questions:

1. Through which places, figures, events, and
modes of representation is P& B6
constituted in the three local education
materials?

2. How are the meanings of the site
maintained, supplemented, and transformed
from Grade 10 to Grade 12?

3. What subject positions are projected for
students through the learning tasks in
relation to local memory?

The contribution of this study lies in proposing an
approach to reading local education materials as
institutions of memory and in identifying the
vertical pedagogical recontextualization of a
historical site. The article analyzes only the texts
and their pedagogical design. All observations
concerning students are understood as subject
positions proposed by the materials rather than as
identities or reception outcomes that have been
empirically verified in classroom settings.

I1.  Theoretical Framework and Research
Methodology

2.1. From a Site of Memory to a School-Based
Memory Space

Nora’s concept of the site of memory
enables the identification of three interrelated
attributes: materiality, symbolism, and functionality
[3]. A cave, border marker, or monument may
constitute a material object; names, stories, and
representations constitute its symbolic dimension;
and commemorative, educational, and visitor
activities constitute its functional dimension.
Importantly, a site of memory is formed through the
relationship between memory and history: the past is
no longer naturally present but must instead be
archived, configured, and reactivated. Therefore,
when P&c B6 is incorporated into educational
materials, the object of study consists not only of the
events that once occurred there but also of the
processes through which historical remains are
selected, arranged, named, and assigned pedagogical
functions.

Assmann’s theory of cultural memory
clarifies the role of the media and institutions

through which memory is transmitted [4], [5]. In the
present case, historical sites, historical texts, poetry,
biographical accounts, photographs, captions, and
site visits do not exist independently; rather, they
collectively constitute a system. Halbwachs argues
that individual and collective memories are shaped
within social frameworks [6]. Local education
materials may be regarded as one such framework
because they define the objects to be remembered,
the value systems through which those objects are
evaluated, and the actions considered appropriate in
relation to heritage.

Drawing on these theoretical perspectives, this
article uses the concept of a school-based memory
space to refer to a structure produced through the
intersection of four elements:

1. Places and material remains;

2. Narratives, symbols, and values associated

with those places;

3. Institutionalizing media, including
educational materials, images, captions,
and commemorative activities; and

4. Pedagogical tasks that position learners in
relation to the past.

This concept is neither identical to the historical
site itself nor equivalent to students’ actual
memories. Instead, it emphasizes the ways in which
a place is transferred into the school environment
and organized as an object to be known, experienced
affectively, retold, and acted upon.

2.2. Recontextualization, Interdiscursivity, and
Student Subject Positions

When an event, figure, or historical remain
is transferred from historical sources, heritage sites,
or community life into educational materials, it is
selected and reorganized in accordance with
pedagogical objectives. This article refers to this
process as recontextualization. During this process,
elements of historical discourse may be combined
with literary, heritage, tourism, economic, and civic
discourses. Fairclough uses the term
interdiscursivity to describe the combination of
multiple types of discourse within a text, while
defining intertextuality as the relationship of
reference, quotation, or activation among texts [7].

This distinction prevents every relationship
among poetry, historical sources, images, and
learning tasks from being indiscriminately
categorized as intertextual. A poem that refers
readers to historical events may constitute an
intertextual ~ relationship;  the  simultaneous
representation of Pac B¢ as both a historical site and
a tourism product constitutes interdiscursivity; and
the transformation of an event into a question or a
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field visit constitutes pedagogical These groups are analytical categories that may

recontextualization.

Multimodal analysis is employed at the level of the
relationships among written language, images,
captions, and page layout [8], [9]. Because the
digitized versions of some materials do not provide
consistently high image resolution, the study does
not claim to conduct a comprehensive visual
grammar analysis of every image. Instead, it focuses
on the content beside which an image is placed, the
ways in which captions connect material objects
with historical events, whether students and local
residents are visually represented, and the types of
reception positions supported by the images.

Rather than making direct inferences about
students’ actual identities, the article employs the
concept of projected student subject positions.
These positions are identified through the verbs used
in learning tasks, forms of address, objects of
evaluation, and types of learning products. Four
groups of indicators are used:

1. Possession of local knowledge;

2. Affective attachment and emotional

inheritance;

3. The retelling or mediation of memory; and

4. Participation in the conservation and

promotion of heritage.

overlap. They are not inevitable psychological
stages through which every student necessarily
progresses.

2.3. Data, Units of Analysis, and Coding
Procedures

The data sources comprise Cao Bang
Province’s three Local Education Materials for
Grades 10, 11, and 12. A unit was included in the
dataset when it met at least one of the following
three criteria:

1. Itdirectly mentioned Péac B¢;

2. It referred to a place, figure, or event
belonging to the Pac Bé memory network;
or

3. It consisted of an image, caption, or
learning task placed adjacent to such
content.

This selection method makes it possible to
include not only explicit occurrences of the term
“Pac B6” but also components such as Border
Marker 108/675, Coc B6, Khudi Nam, Na Ma, Noc
En, Kim Pdng, the Eighth Plenum of the Central
Committee, the Viét Minh Front, and the newspaper
Viét Nam doc lap.

Table 1. Scope of the Data Examined

Grade

Location in the material
level

Relevant data groups

Initial analytical focus

Theme 3: Resources for the

Bang Province

Expository passages on natural
resources, scenic landscapes, and
Grade 10 | Economic Development of Cao | historical and cultural sites; questions
requiring the identification and
evaluation of resources

Pac B6 as heritage and a
development resource

Theme 1: Representative
Historical Figures of Cao Bang
Grade 11 | Province from the Early
Twentieth to the Early Twenty-
First Century, pp. 5-20

Biography of Kim Pong; the places
Na Ma, Noc En, and Pac Bo; images,
captions, and tasks involving
information collection and retelling people

Pac B¢ as a space of
revolutionary activities
and the sacrifice of young

Theme 1, pp. 5-13; Theme 3,

Grade 12 pp. 19-25; Theme 4, pp. 26-36

Poetry, historical sources, historical
exposition, images of historical sites,
revolutionary journalism, experiential | literary, communicative,
questions, and tourism-development
content

Péc B0 as a revolutionary
point of origin and as a

and roots-oriented
tourism space

Each unit could be assigned multiple codes.
For example, an image of a border marker could be
coded both as a “material remain” and as “visual
authentication.” A question asking students to
evaluate a historical figure’s contributions could be
coded both as involving a “higher-order cognitive

verb” and as promoting the “inheritance of emotions
and values.”

The coding process was conducted in three
rounds. The first round involved compiling an
inventory of places, figures, events, and genres. The
second round coded the relationships among written
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texts, images, captions, and learning tasks. The third
round developed a comparative matrix across the
three grade levels and examined cases that did not

conform to a model of progressively increasing
complexity.

Table 2. Analytical Coding Framework

Dimension Analytical question

Principal indicators

Material-spatial how are they connected?

Which sites constitute Pac Bo6, and

Border markers, caves, streams, mountains, stone
tables, huts, villages, graves, and monuments; routes
of movement and center—periphery relationships

Narrative— Which figures, events, and values | Return, base building, force organization, sacrifice,
symbolic give meaning to the site? optimism, pride, gratitude, and responsibility

Discourse  and geography, and toursm dissourse mages, captions
modes of | How do genres and media interact? geography, ’ ges, cap :

representation

and layout; intertextuality, interdiscursivity, and
recontextualization

Pedagogy and | What are students asked to know,

subject positions feel, say, and do?

State, identify, present, evaluate, retell, collect, visit,
design, promote, and relate to oneself; types of
products and intended audiences

Because the analysis was conducted by a
single researcher, no inter-coder reliability
coefficient ~was calculated. To  minimize
overinterpretation, the study adheres to three
principles.  First, every conclusion must be
connected to a specific data unit or learning task.
Second, textual content must be clearly
distinguished from its actual reception effects.
Third, observations concerning absent voices,
tourism-oriented representation, or identity are
treated as limited interpretive findings rather than as
comprehensive descriptions of social life in Pac Bo.

I11.  Findings

3.1. P4c B6 as a Spatiotemporal Network

Across the three materials, Pac B is not
represented as a single, isolated location. The Grade
12 material begins its historical trajectory with
Border Marker No. 108, now Border Marker No.
675, where Nguy2n Ai Qudc returned to Vietnam on
January 28, 1941. It then proceeds to Pac B6, Céc
B6 Cave, the stone table, the stream, Khudi Nam
Hut, and locations associated with the activities of
the Viét Minh Front [14, pp. 5-9]. The Grade 11
material adds Na Ma, Noc En Cave, and the Kim
Pdng Historical Site, thereby extending the map
from the leader’s working space to routes associated
with communication, the protection of revolutionary
cadres, and the sacrifice of a local adolescent [13,
pp. 5-20]. This network produces a narrative
sequence that may be summarized as ‘“return—
establishment of a base—organization of forces—
transmission and commemoration.”

This narrative sequence assigns different
functions to individual locations. The border marker
signifies the crossing of a boundary and the return to
the homeland; the cave and stone table connect
major historical events with everyday living and
working conditions; Khudi Nam Hut is associated
with political decision-making and organizational
activities; Na Ma and Noc En Cave highlight
networks of protection and communication; and
Kim Dong’s grave and monument transform the
event of his sacrifice into enduring forms of
commemoration. The site is therefore remembered
not merely through a list of material traces but
through the relationships among different locations
and the movement of people through space.

This process simultaneously historicizes
the natural landscape. Caves, streams, mountains,
and stone surfaces originally belong to the material
environment, yet they become cultural signs when
associated with names, actions, and events. In the
Grade 12 material, the poem Tuc canh Pac Bo (A
View of Pac B0) is placed in the introductory section
of the theme on Nguyén Ai Quoc-Hd Chi Minh and
Cao Biang Province. Images of the “stream bank,”
“cave,” and “stone table” provide a pathway from
literary experience to historical exposition [14, p. 5].
The landscape consequently ceases to function as a
neutral background and becomes an active
participant in the narration of the past.

Three overlapping spatial layers can be
identified. The first consists of the landscape and
border area; the second is a historical space shaped
by figures, events, and organizations; and the third is
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a contemporary memory space in which material
traces are conserved, photographed, taught, visited,
and promoted. These three layers also produce three
temporalities: the longue durée of the landscape and
community; the time of events marked by specific
historical dates; and the present time of
commemoration, education, and tourism. However,
this is a structure constructed by the materials and
offered to learners for reception rather than evidence
that all students experience Pac B4 in the same way.

3.2. The Vertical Recontextualization of Pac Bo
across Three Grade Levels

3.2.1. Grade 10: From a Historical Site to a
Heritage Resource

In the Grade 10 material, Pac B6 appears in
the theme “Resources for the Economic
Development of Cao Bing Province,” alongside
scenic landscapes, historical and cultural sites, and
the province’s natural resources [12, Theme 3]. This
placement situates the site within a geographical and
economic discourse. The central concern is not the
detailed reconstruction of the events of 1941 but the
identification of wvalue, the classification of
resources, and an assessment of heritage’s potential
contribution to local development.

Placing Pac Bo6 alongside Ban Gidc
Waterfall, Thang Hen Lake, and Phja Oidc—Phja Dén
softens the rigid boundary between historical sites
and tourism resources. Nevertheless, Pac B6 is not
completely equated with a natural landscape
because its wvalue is produced through the
combination of landscape and revolutionary
memory. At this grade level, the material primarily
projects students as individuals who identify and
evaluate resources. Heritage is brought into the
present through the language of conservation,
presentation, and promotion, although specific
tensions between economic exploitation and
landscape conservation have not yet become a
central object of analysis.

3.2.2. Grade 11: Pac B0 through the Perspective
of Youth and the Figure of Kim Pdng

The Grade 11 material recontextualizes Pac
B6 through a theme on historical figures,
particularly the biography of Kim Ddng. Na Ma,
Néc En Cave, Pac B8, and the memorial site form a
spatial route associated with communication duties,
the protection of revolutionary cadres, and the
sacrifice of a young Nung person [13, pp. 5-20].
The biographical perspective shifts the center of the
narrative:  alongside  political leaders and
organizations, history is narrated through a figure
close in age to the students.

Age proximity may facilitate personal
connections, but this study does not automatically
conclude that students will empathize with or
emulate Kim Ddng. What can be established from
the design of the material is that Kim Dong is
selected as a pedagogical model and connected
across different forms, from a historical person to an
honorific title, a grave, a monument, artistic works,
and visitor activities. This process institutionalizes
individual memory by transforming his actions and
sacrifice into a symbol capable of being transmitted
through multiple media.

Tasks requiring students to identify or
collect songs, poems, and other works about Kim
Dong extend the dataset from biography to literature
and the arts. This constitutes intertextuality in a
relatively explicit sense: one school text activates
engagement with other texts. At the same time, Pac
B& becomes a spatial setting in which history, art,
and commemorative rituals intersect. One limitation
is that community participation is primarily
condensed into the image of a representative hero.
Stories about families, women, guides, and everyday
support networks are rarely developed as
independent narrative strands.

3.2.3. Grade 12: National History, Literature,
Communication, and Roots-Oriented Tourism

In the Grade 12 material, Pac Bé appears
with greater frequency and a higher degree of
discursive diversity. The theme “Nguy&n Ai Quc—
Hb Chi Minh and Cao Bing Province” begins with
the poem Tuc canh Péc B6 and a question about the
period of revolutionary activity. It then moves to the
decision to select Cao Bing as a revolutionary base,
Nguy@n Ai Qudc’s return through Border Marker
No. 108/675, and his activities at Pac B6 [14, pp. 5—
8]. This structure connects poetry with historical
sources: the poem provides an image of living
conditions and an affective tone, while the historical
exposition  establishes  dates,  organizational
activities, and political significance. A question
concerning the statement “For Cao Bang, Uncle Ho
is also a member of the family” further localizes the
image of the leader through a relationship of
familiarity and kinship [14, p. 5].

Pac B0 is also expanded into a space for
the production and circulation of discourse. Content
concerning the Viét Minh Front and the newspaper
Vigt Nam déc 1d@p demonstrates that the site was not
merely a place of residence or meetings but also a
location for organizing information, training
personnel, and disseminating the revolutionary line
[14, pp. 19-25]. The incorporation of revolutionary
journalism into the map of memory reveals an
important layer of meaning: history at PAc BO was
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created through both material actions and the
production of texts that connected communities
through language.

In the theme on tourism development, Pac
B¢ is situated along the route of “returning to the
roots of the revolution” and is identified as one of
Cao Bang’s principal tourism products [14, pp. 29—
31]. Here, commemorative discourse is combined
with economic discourse. The phrase “returning to
the roots” maintains the ethical and historical
meaning of the journey, while terms such as “route,”
“product,” “promotion,” and “development” situate
the site within market organization and service
provision. These two discourses are not necessarily
mutually exclusive. Nevertheless, their coexistence
creates an issue that should be addressed
pedagogically as a relationship requiring balance
rather than through an assumption that tourism
development automatically results in conservation.

The concluding tasks in the historical
theme require students to construct tables or
diagrams, assess historical contributions, identify
place names, list literary or artistic works, formulate
lessons, and relate the content to actions they
themselves could undertake [14, pp. 12-13]. The
tourism theme employs verbs such as present,
analyze, visit, design, and promote [14, pp. 26-36].
Compared with the Grade 10 and Grade 11

materials, the scope of action expands from
identification and retelling to information
organization, evaluation, product creation, and

reflection on present responsibilities. However, this
is a tendency identified through comparative
reading. It cannot be asserted that the curriculum
intentionally constructed a complete developmental
progression without data concerning the material-
design process.

Table 3. Comparison of the Recontextualization of Pac B6 across Three Grade Levels

Predominant . Projected student Issues requiring
Grade . Narrative center - L :
discourse subject positions attention
. The landscape and the | Identifiers, classifiers, Tensmns_ between
Heritage—resource— o . . conservation and
Grade 10 site’s  socioeconomic | and  evaluators  of o
development exploitation are  not
value resources .
clearly problematized
. Researchers, narrators,
. . Kim Pong and the Na | commemorators, and | Everyday  communities
Heroic  biography— N T o ] . ) ;
Grade 11 o . Ma-Noc En—Pac BO | learners invited to relate | are primarily present in
traditional education . .
spatial network to a model of |the narrative background
revolutionary youth
National history— N%u yen A.l Quoc, the | Organizers of Tensions among
. Viét  Minh  Front, | knowledge, evaluators, .
literature— . .S sacredness, authenticity,
Grade 12 S revolutionary experiential ~ learners, AT
communication— ournalism and | desianers and and  commercialization
tourism jourr . gners, require dialogue
tourism heritage promoters
3.3. Intertextuality, Interdiscursivity, and and product. The fourth is the relationship between

Multimodal Mechanisms

The production of meaning around Pac Bé
operates through at least four relationships. The first
is the relationship between poetry and historical
sources: poetry evokes the landscape and rhythms of
life, while historical exposition establishes dates and
political significance. The second is the relationship
between personal biography and place names: Kim
Béng’s story transforms Na Ma, Noc En, and Péc
Bé into a route of action rather than a set of
coordinates. The third is the relationship between
historical and tourism discourses: a commemorative
site is simultaneously described as a tourism route

content and learning tasks: the site is transformed
from an object of reading into an object of visiting,
interpreting, designing, and promoting.

At the linguistic level, the verbs used in
learning tasks position students at different levels of
discursive authority. “State,” “identify,” and
“present” require the reproduction of information;
“evaluate,” “explain,” and “formulate lessons” allow
learners to organize relationships between events
and values; and “retell,” “collect,” “design,” and
“promote” transform students into producers of new
discourse. However, this discursive authority
remains within the limits of an established value
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system: contributions, pride, tradition, and
responsibility —are  prioritized  directions  of
evaluation. A distinction must therefore be made
between retelling, which supports the factual
accuracy of memory, and interpretation, which
requires learners to identify sources, perspectives,
and representational choices.

Images and captions reinforce the material
presence of historical traces. Photographs of the
border marker, cave, stone table, hut, and monument
placed immediately after expository passages create
a relationship of authentication: visible objects are
used as evidence that the past has left material
traces. Photographs of students visiting the Kim
DPdng Historical Site also present an anticipated
script of reception: students are expected to arrive at
the site, observe, learn, and commemorate.
Nevertheless, images are not neutral windows. The
selected camera angle, moment, represented
subjects, and elements excluded from the frame all
influence meaning. The materials currently use
images primarily to confirm information and devote
little attention to questions about perspective,
composition, authorship, or transformations in the
landscape.

The multimodal character of the materials
therefore  creates  opportunities to  connect
knowledge with material traces, but its potential for
developing visual literacy has not been fully
utilized. One possible extension would be to ask
students to compare archival photographs, tourism-
promotion images, and photographs they take
themselves; identify elements that are highlighted or
excluded from the frame; and explain how image
selection influences the narration of Pac B4.

3.4. Four Projected Student Subject Positions

First, students are positioned as subjects who
possess local knowledge. Tasks requiring them to
name, identify, present, construct tables, draw
diagrams, and introduce Pac B transform knowledge
of the site into a competence expected of learners in
Cao Bang. This knowledge serves not merely
assessment purposes but also a representative function:
students are prepared to speak about their home region
to others.

Second, students are positioned as
inheritors of emotions and values. Questions
concerning Nguyén Ai Qudc’s contributions, the
figure of Kim Ddng, the expression “a member of
the family,” and the responsibility to promote
traditions place the past in relation to pride,
gratitude, and respect. The materials propose these
emotions as appropriate attitudes, but this does not
permit the conclusion that all students will develop
identical emotional responses. Actual reception also

depends  on  teachers, family histories,
ethnolinguistic experiences, and opportunities to
access the historical site.

Third, students are positioned as narrators and
mediators of memory. Activities involving the
collection of literary and artistic works, storytelling,
presentations, diagram construction, and the creation of
communication products move learners from reception
to the retextualization of the past. Students may
exercise greater agency when they are able to select
perspectives, verify multiple sources, and identify
specific audiences rather than merely changing the
form of predetermined content.

Fourth, students are positioned as citizens
participating in the conservation and promotion of
heritage. Tasks requiring personal reflection,
proposed actions, site visits, and heritage promotion
connect memory with present action. This position
combines  cultural, civic, and  economic
responsibilities:  respecting  historical  traces,
understanding community interests, and using
heritage sustainably. What should be avoided is
equating “promotion” exclusively with an increase
in visitor numbers or tourism products. Heritage
promotion also involves protecting the landscape,
ensuring historical accuracy, respecting residents,
and broadening access for different social groups.

These four positions are related but do not
constitute an inevitable causal sequence. The materials
may organize a trajectory from knowing to narrating and
acting, but whether knowledge is transformed into
emotion or responsibility must be investigated through
classroom observation, interviews, and analyses of
student products.

3.5. The Selectivity of Memory and Less Visible
\oices

The dataset prioritizes representative
figures and events: Nguyén Ai Quéc, Kim Dong, the
Eighth Plenum of the Central Committee, the Viét
Minh Front, and revolutionary journalism. This
selection is consistent with the objective of
educating students about historical traditions and
produces a highly coherent trajectory of memory.
However, in the units examined, local residents
often appear collectively as “compatriots” or “the
masses,” while direct accounts from contemporary
residents, families, women, older people, and
individuals who provided support but did not
become prominent historical figures are rarely
included.

This relative absence does not render
official discourse inaccurate, but it demonstrates the
selective character of school-based memory. Major
decisions at Pac BO could only have been
implemented within networks of accommodation,
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guidance, secrecy, labor, communication, and
community support. Oral histories, family stories,
place names in the Tay and Nung languages, and
memories of landscape transformation could add
social depth to the site without denying the role of
central historical figures.

Another selective dimension concerns the
connection between memory and tourism. The
Grade 12 material describes Pac B6 as a roots-
oriented tourism product but does not clearly
formulate tasks addressing questions such as who
has the authority to narrate heritage, how tourism
benefits are distributed, how the landscape has
changed, or to what extent residents participate in
interpretation and management. This gap can be
transformed into an opportunity for critical
education, provided that the questions are organized
on the basis of respect for historical sources,
communities, and conservation objectives.

IV.  Discussion
4.1. The Interweaving of National and Local
Memory

Pac BO belongs simultaneously to the
nation’s shared history and to the distinctive heritage
of Cao Bing Province. Its national significance
derives from Nguyén Ai Qudc’s return, the Eighth
Plenum of the Central Committee, the Viét Minh
Front, and revolutionary journalism. Its local
character derives from the system of specific place
names, the figure of Kim Ddng, the statement
describing H5 Chi Minh as “a member of the
family,” and tasks relating the content to students’
home region. These two levels are not mutually
exclusive. National history elevates the symbolic
status of the locality, while Cao Bing’s terrain,
communities, and stories provide the material and
affective substance of national memory.

This finding indicates that local education
materials do not merely supplement information
omitted from national textbooks. They may operate
as intermediary institutions that situate national
history within familiar spaces and position the
locality within the country’s broader historical,
cultural, and political processes. Local identity,
where it is formed, need not depend on separation or
isolation; rather, it may be based on an awareness of
the home region’s position within wider historical,
cultural, and political networks.

4.2. Vertical Pedagogical Recontextualization

An important contribution of the P4c B4
case is its clarification of a mechanism that may be
termed vertical pedagogical recontextualization.
The same place recurs across grade levels, but each
occurrence situates it within a different genre,

knowledge system, and learner position. Grade 10
frames the site as a resource; Grade 11 narrates it
through a biography of revolutionary youth; and
Grade 12 connects history, poetry, journalism,
experience, and tourism. Meanings are not merely
accumulated but redistributed: the questions of
“what value does this site have?”, “with whom is it
associated?”, “what happened here?”, and “what
should be done today?” receive different degrees of
emphasis at different grade levels.

However, this relationship becomes most
apparent when the researcher places the three
materials alongside one another. Individual lessons
do not consistently specify which content has
appeared at an earlier grade level or explain how it
is now being approached from a different
perspective. Repetition therefore becomes deepened
learning only when teachers make these connections
explicit. Otherwise, students may experience the
content as fragmented units or mere reiteration. A
cross-grade instructional design could employ
concept maps or learning portfolios to enable
students to trace how their understanding of Pac Bo
changes over time.

4.3. Between the Sacredness of Memory, Tourism
Development, and Community Participation

The coexistence of commemoration and
tourism should not be reduced to a binary opposition
between the sacred and the commercial. Roots-
oriented tourism may expand communities of
remembrance, generate resources for conservation,
and provide students with direct access to material
traces. Conversely, when historical content is
condensed into easily marketable symbols, the
experience may become oriented toward the
consumption of images. When residents appear only
as service providers, the community’s interpretive
authority may also be diminished. The central issue
concerns  the principles  governing  this
transformation: which sources are used, who
participates, where the benefits are directed, and
how the process affects both the landscape and local
life.

Introducing these questions into the
classroom would move students from the position of
symbolic inheritors to that of responsible
participants. They could compare educational
materials with interpretive panels at the site and
tourism-promotion content; interview conservation
workers or residents; analyze what is emphasized or
omitted; and then propose products incorporating a
wider range of wvoices. Such activities should
comply with basic principles of small-scale research
ethics: obtaining permission from information
providers, citing sources, avoiding the arbitrary use
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of family memories as illustrative material, and not
presenting speculation as historical fact.

4.4. Educational Implications

Teaching and learning about Pac B& may
be organized into three stages. Before a field visit,
students can create a map of questions, identify
sources requiring comparison, and assign group
roles. At the site, they can take notes, observe the
spatial organization, compare interpretive panels
with educational materials, and collect data
according to previously agreed protocols. After the
visit, student groups can develop a product and
explain  why they selected particular sources,
images, and perspectives. This process transforms a
field trip from an illustration of a lesson into a
practice of evidence-based inquiry.

Tasks should involve authentic audiences.
A podcast for younger students, a digital memory
map, a comparative photography exhibition, or an
interpretive text for visitors would require learners
to consider accuracy, language, and the ethics of
representation. Teachers should also provide space
for different student responses rather than assuming
that all learners will express the same degree of
pride or emotional engagement. The objective is not
to relativize historical events but to help learners
understand that memory is transmitted through
source  selection, narrative  methods, and
responsibilities toward the people whose stories are
being told.

4.5. Limitations of the Study

This study has four limitations. First, the
dataset comprises only three educational materials
and therefore does not represent the entire
educational ecosystem surrounding Pac BO,
including lesson plans, teacher guides, on-site
interpretation, and digital communication. Second,
the analysis identifies subject positions projected by
the texts but does not investigate how teachers
implement them or how students accept, negotiate,
or resist those positions. Third, because the coding
was conducted by a single researcher, the findings
remain interpretive and have not been subjected to
intersubjective  verification. Fourth, the study
focuses on one site and therefore does not provide a
sufficient basis for generalization to all local
education materials in Cao Bang or other provinces.

Future research could include classroom
observations, interviews with teachers and students,
and analyses of products developed through
experiential activities. PAc B6 could also be compared
with the Trin Hung Pao Forest, Dong Khé, Nam Lin,
or sites of memory in other localities. Another potential
direction would be to construct a high-resolution image

dataset to facilitate a more comprehensive analysis of
perspective, composition, and the presence or absence
of different social subjects.

V.  Conclusion

Across Cao Biang Province’s three upper-
secondary Local Education Materials, Pac B0 is
recontextualized from a historical site into a school-
based memory space comprising actual places,
narratives and symbols, institutionalizing media, and
pedagogical tasks. The network of border markers,
caves, streams, the stone table, Khudi Nam Hut, Na
Ma, Noc En, and the Kim Doéng Historical Site
connects the landscape with Nguyén Ai Qudc’s
return, the activities of the Viét Minh Front,
revolutionary journalism, representations of youth,
poetry, commemoration, and tourism.

A vertical reading demonstrates that
repetition is accompanied by a redistribution of
meaning. Grade 10 foregrounds heritage resources;
Grade 11 situates the site within the story of Kim
Pong; and Grade 12 combines national history,
literature, communication, experiential learning, and
tourism development. The system of tasks projects
students into four overlapping positions: holders of
local knowledge, inheritors of emotions and values,
narrators and mediators of memory, and citizens
participating in the conservation and promotion of
heritage. These positions are textual propositions
rather than automatic reception outcomes.

The case of Pac BG also illustrates the
selectivity of school-based memory. Heroic and
political discourse occupies a central position, while
memories of everyday life and the direct accounts of
residents remain less visible. Commemorative
discourse is placed alongside the discourse of
tourism products, yet the conditions required to
balance these dimensions are not examined in depth.
Research on local education materials should
therefore move beyond asking what knowledge the
materials provide to examine how they organize
memory, to whom they distribute the authority to
narrate, and what degrees of participation they make
available to learners and communities.
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